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1. INTRODUCTION
1.1. The framework

1.1.1. In April 2000, at the heart of the Senegaleapital, world leaders committed themselves to
achieving a more equal world by signing the Dakeantework Program. The core of the program
consists of 6 objectives regarding education farlal September, later the same year, the Heads of
State gathered at the UN headquarters in New Yok adopted the United Nations Millennium
Declaration.

«We recognize that, in addition to our separagpaasibilities to our individujtl-I
societies, we have a collective responsibility fgthald the principles of hum
dignity, equality and equity at the global levek Feaders we have a duty therefopre
to all the world’'s people, especially the most wable and, in particular, the
children of the world, to whom the future belorigsThe second of the 6 objectives
(2" MDG) states: « Achieve universal primary educatfon all by 2015 ». The
Dakar Framework for Action also aims at a significeeduction of illiteracy ».

1.1.2. The Dakar Framework for Action and the Miteum Development Goals have managed to raise
the challenge of education for all to a universakl.

1.1.3. In 2008, it has been noted that incontestpbbgress has been made, including in sub-Saharan
Africa. According to the association Péle de Dakére number of schooled children has increased to
29 millions after year 2000. Also, the level of ess to final class of primary school, which measure
the finalisation of the cycle, has increased fr@fo4o0 65% between 1990 and 2005. If maintaining the
current pace, 3 countries will achieve ti&2DG.

1.1.4. However, these numbers should not make ngetfdhat today, more than 30 million children
aged between 6 and 12 still do not receive eveimarmam level of education in Africa, and more than
half of the non-schooled children in the world Afeican. Furthermore, the level of education inrfou
African countries has declined and, in some of théwopped to the level of year 1990.

1.1.5. The expected demographic increase in Affitlaaccentuate the problems regarding educdtion
With a growth level of 2.9%, the African populatiwil double, in year 2030, from its current lead!
750 million inhabitants, and pass 2 billion arowehr 2050. Thus, Africa will become the largest
“reservoir" of young people in the world. This fgsbwth also explains why contrary to the evolution
on other continents, the level of illiteracy incsea in Africa while it decreases or remains stable
elsewhere.

1.1.6. Poverty, rural living and gender and arentfaén obstacles to accessing full primary education
Households in rural communities or marginalisechurbreas are often the poorest ones and continue to
have the least access to primary school educaBender reinforces the two other factors (economical

! Extract from the Millennium Declaration, UN, 2000.

2 « EPT, l'urgence de politiques sectorielles inéégt », Pole de Dakar, Breda, 2007.

3 According to UNESCO, the number of children reaghhe age of primary shool level will increase206 during the
forthcoming 10 years. Report EPT 2008.



status and rural location). Last year, 88% girlseneounted per 100% boys. This percentage drops to
51% in the case of Chad

1.1.7. Another major concern is the quality of eation. Of hundred children entering school, only
60% complete the cycle and, among them, more tbé&tm & not master the fundamentals. In Africa, it
is more common to count the number of children lpeok than vice versa. Victim of a number of
factors (education not adapted to context, absefcpre-school experience, lack of teachers and
especially competent ones, crowded classrooms,dbokaterial, low teachers salaries, strikes, thg
level of African educational systems is heavily oiishing the value of efforts made regarding
accessibility to education.

1.2. Education as a key factor of sustainable soeexonomic development, respecting human
dignity

1.2.1. The failure to respect children's rights emunes all sustainable human and economic
development. Only a population with access to etilucaan be aware of its rights, defend themselves
and constitute the counter-power needed for a immat democracy. The empowerment of populations
is recognised as a necessary condition for theticarti®n of a state governed by law.

1.2.2. Education also increases life expectanaylitites family planning, enables preventive aspec
of health care and enforces personal investmepaugnts in the education of their children. Edurati
is the key to improved well-being.

1.2.3. Finally, it is hard to conceive of an effict utilisation of foreign aid without an active
participation from an educated population in sgatelecisions affecting their country.

1.3. Numerous actors to pick-up the challenge

1.3.1. The African states

1.3.1.1. In compliance with the conclusions of UNESand the association Pble de Dakar, we support
the statement that public means allocated to pyiraducation is one of the most effective instruraent
government disposes of in order to decrease paverty

1.3.1.2. Despite an increase of means attributegdtacation since 1999, the budget percentage that
African governments reserve for education remanssifficient. on average 5%, whereas health care
receives 10% and security / military expenses, ddthhe GDP.

* « EPT, l'urgence de politiques sectorielles inéégt », Pole de Dakar, Breda, 2007.



1.3.2. Foreign aid

1.3.2.1. As a result of the Dakar meeting and th2@\4, foreign aid for education has increased from
1,6 billion USD in year 2000 to 6,4 billion in 200%he part attributed to education in Africa has
increased from 3% in 2000 to 8% in 2B04lowever, aid-fatigue is tangible : since 200%l, @blume

for education in Africa has dropped to the level2@02 (7% of global aid).

1.3.2.2. According to the Global Campaign for Ediaca « none of the G7 countries donate their
equitable part of the 9 billion USD, considerethtothe minimum amount needed to offer a full cycle
of primary education to all children. And it is@b road that lies ahead before achieving the driftua
billion USD that, according to some estim8eme needed for a complete realisation of the it
for All (EFA) program. ».

1.3.3.3. The Fast Track Initiative (FTI) is a mutnor fund launched in 2002. It encourages states
propose viable national sector plans based on géc verifiable indicators, supported by domestic
resources. Today, the contributions of the donamtres fail to reach the amounts needed to honour
the FTI "contracts" signed so far.

1.3.2.4. The problem of inadequacy of the total ami@f funds is exacerbated by one of distribution.
The orientation of public foreign aid is still lalg determined by the commercial and geopolitical
interests of the donor countries. Nearly half @& & destined to education is distributed to coesof
medium income, while countries defined as fragileanflict states receive less than 20%

1.3.2.5. Finally, it is observed that only a snpallt of aid aimed at education actually reachegatd
due to fraud in the receiving countries. It shob&l noted that the majority of the African countries
appear among the worlds most corrupted, accordmgthe list established by Transparency
International.

1.3.3. Private aid

The amounts of private aid destined to primary atlan in Africa are estimated to represent about
10% of the demand and cannot, therefore, pretendgetoAfrica to reach the goals of the Dakar
Framework on their own. Private aid also entail samuounter effects: the national sovereignty of the
receiving country is not always respected; aid ignaes distributed in a haphazard manner and witho
respecting national priorities. "Private aid, hoem\continues to play a significant part sinceegponds
directly to evident needs and helps alleviate atatal humanitarian needs. Private aid, togethen wi
the increasing funds originating from the Africaragpora, destined for projects of collective ins¢re
will constitute an increasing role in the struggie achieve quality basic education for all.

1.3.4. The role of the civil society

1.3.4.1. The civil society influences more and muoktical decisions, their execution, and theintol
and evaluation. As an indisputable grass roots acitagl society is indispensable in implementing
"bottom up"” -strategies and control of governmeatdions. These responsibilities are even more
crucial in today's context of decentralisation ardigranted in the form of budgetary allocations.

®> « EPT (EFA), I'urgence de politiques sectorielletggrées. », Péle de Dakar, Breda, 2007.
® « Bulletin scolaire 2007 », Campagne Mondiale p&ducation.
" « Bulletin scolaire 2007 », Campagne Mondiale pducation.



1.3.4.2. The challenge that civil society must fase¢he need to come together in order to achieve
recognition as a proficient interlocutor. Civil $ety must also bring the governments to see itsevab
an independent partner capable of constructivegiie.

1.3.4.3. The African Diaspora is an indispensabteran the exchange between the Western World and
Africa. Well aware of the realities of their coues of origin as well as those of the Developed

economies, the members of the Diaspora represeat middlemen and mediators. Other than just
transferring money and goods in the name of satigghe members of the Diaspora contribute to the
political, economic, and social construction oftbdteir countries of origin and destination through

exchange of skills and confrontation of values.

1.3.5. Interrelated factors

1.3.5.1.Underdevelopment and poor development being a eooioblem, the solution is naturally
the sum of many factors. Since poverty is the pnyneause for illiteracy at primary school level,
(45%) and education is a pillar of economic developnfentdeveloping countries, it must be stated
that the two are intertwined. Globalisation hasrbae important factor in developing countries, ibut
must also be recognised that it has been appliegheetrically. The rich Western Countries attribute
subsidies to their agricultural products at theesge of the still mostly rural underdeveloped coest
whose inhabitants rely largely on agricultural pro for their survival. In addition, the rich cadtes
support free movement of goods and capital whilpogmg free movement of persons and labour,
without admitting that this approach is in contciidin with the principles of a just society.
Restructuring the economic balance in the framaglobalisation and world economy is a crucial
complement to succeed in ensuring quality basicaititen to all in the developing world.

1.3.5.2. Since 1980, the foreign debt of sub-Sahafaica has been multiplied four times, from 45
billion USD in 1980 to 175 billion in 2083 This debt obstruct public investment in educdflon
Admittedly, structural adjustments were neededréstoring public finances and reduce the excessive
public debt of the African states, but they are&sown for their negative impact on social pokcie
Structural adjustments have had indeed a disase&féeist on both the educational and health sedtor o
these countries. Compensating measures are therefeded.

1.3.6. Children's rights

All but too many children in Africa suffer of sotieonstraints depriving them of the basic education
they are entitled to. Street children, domesti¢detin, "sorcerer" children, children soldiers, dhén in
prison, young girls being forced to marry, sexualse and prostitution are some examples. Many of
these children are not registered and thereforgststally invisible. The school is a child's best
protection and societies must be held accountailedt investing more in their basic education.

1.3.7. Health

Malaria, kwashiorkor (a recent example from AngoMl)V/AIDS and other pandemics have had a
devastating effect on education systems : absehdeachers, absence of children, increase in the
number of orphans, parents failing to look aftezirttchildren... The resources that could have been
attributed to education are currently swallowedthg combat against these plagues. A population
having received primary education would be muck lagnerable to these diseases : badication
should be recognised as fundamental to all preventive health programme and vice-versa.

8 pole de Dakar Report 2006.
° « La dette de I'Afrique aujourd’hui », CADTM, 2005
10 « Commonwealth Education Fund »



1.3.8. Migration and brain drain

According to UN and World Bank sources, 75% of Atiecan emigrants are generally highly qualified.
Two thirds of the qualified or highly qualified Afan Diaspora are former students or researchess wh
have travelled to Europe or the U.S. in order tocate themselves further. This brain drain deprives
Africa of a large number of its researchers, s@éntand other competent human resources that are
crucial to its development. The reasons behind dhle-Saharan migration towards the north are
multidimensional : better standard of living aneém®emic prospects, intellectual ambitions as sdienti
experts, or more general motives like escaping fwean or the growing income disparity between the
African population and that of the rest of the wlorln some countries, this exodus is also a
consequence of negligence and indifference by tidite sind/or private sector towards research, which
has devastated the national scientific apparatus. $alaries of workers, teachers and scientistgalao

a strong motivation for leaving, as they do no kmgupport a family.

1.3.9. Conflict situations

Far too many countries in Africa are victims of fimh or post-conflict situations (Sudan, SomalR
Congo, Mozambique, Burundi...). Malnutrition, ilseeand other plagues are a direct consequence of
conflict, as is the destruction of the school sysiafrastructure and children's lack of possibility
complete primary education due to the lack of teextor security. In addition, contemporary conglict
on the African continent are characterised by asmagecruitment of child soldiers. Young, illitéza
children are transformed into killing machines afi&rocious initiation rituals. Once the conflicte,
these children are often rejected by their comnesiias offenders of gruesome crimes. Special
measures need to be taken to save the future &¢ ttt@ldren living under exceptional circumstances.
An accelerated alphabetisation will permit the ey of thousands of youngsters and especially
young girls, otherwise lost to society. IDAY supgsothe proposals presented by the Forum of African
Women Educationalists (FAWE) in this regard.

2. RECOMMENDATIONS.

2.1. General recommendations

- The educational system must integrate and adaglf its its socio-economic and cultural
context. According to common sense and pedagogicaimmendations, a child should enter
school using his/her mother tongue. Official langegshould be taught as secondary language.

- School and education concerns everyone. Parent$ bausnvolved, and parents-teachers-
students’ committees must be created or reinstatemtlitional structures must be enforced
especially for pre-school initiation, as its valséncreasingly recognised.

- Civil society must be integrated in the elaboratiapplication and follow-up of political
educational measures.

- Local production of school material and equipmenstibe encouraged.

2.2. Recommendations for African governments

- Investments in basic education should at leasbl® during the following 5 years. This type of
education should comprise the three following atspec
o Pre-school education, enforcing the capacitiehefdommunity and families in order to
ensure the protection of early childhood and trggriveng of schooling;



o Official primary school. Contribution to the finang of teachers and school equipment of
community schools;

o Alphabetisation of working children whose rightsgomary school and education have
not been respected.

- Enter the right to education in the Constitutiord @ngage in specific measures against local
customs hindering basic education for all (e.grcéd marriages of young girls before having
completed their education or the exclusion of getperiencing early pregnancy) and providing
equivalent literacy training for the older youngsteéo avoid that they overcrowd existing
primary classes.

- Considering civil society organisations as fulleimbcutors and institutionalising their input
regarding development of national policies.

- Producing official and transparent reports regaydire budgets of Aid and Education.

- Prioritising marginalised populations, notably:

0 Habitants of rural zones, suburbs or marginaliseds
o Girls
o Children socially excluded (see 1.3.6.)

- Organise, in an African country, an evaluation gu@ree years, « The General State of Basic
Education » bringing together government and schofiicials, teachers, community
representatives, civil society organisations, ursiies, international agencies and local as well
as foreign private donors around the same table.gblal is to form a triennial frame comprising
results to be achieved through objectively veriBalmdicators, taking each country's context
into account.

- Enforcing national coordination of foreign donorprivate and public - in order to ensure that
all parts interested in the EFA program, work unither framework of a national strategy. This
will encourage control and integration on natideakf*.

2.3. Recommendations for civil society organisatian

- The civil society organisations must organise thewes and form coalitions on many levels, in
compliance with existing policies, striving to igtate into existing networks.

- Increase political visibility, especially regardirmgganisations working in marginalised areas,
often small scale and "forgotten” in the large emisle.

- List all activities, programs and requests in awent and transmit it annually to the official
authorities.

- In addition to all "concrete" projects (buildinghsols, alphabetisation, training teachers,...),
enforce political interpellation.

- Setting up mechanisms for political interpellation,order to enforce the dialogue with the
authorities.

- Monitor that engagements and deadlines set byutimaties are respected.

3. Recommendations to private and public donors

- Raise the part of public aid to basic educatiorsuh-Saharan Africa as an essential factor
enhancing sustainable and fair economic development

- Recognise that an educated population is the dond#ine qua non a greater efficiency of
foreign aid.

- Pay particular attention to measures enforcingjtredity of education, notably respecting socio-
cultural conditions and local economies.

1 « Positions de la société civile africaine poéngliité et la justice. Les défis de la réalisatiea dbjectifs de 'EPT en
Afrique », Ancefa, 2005.



Dedicate greater funding to enforce the capacityloohl organisms. For each time that a
bilateral or multilateral donor provides regionapport to a governmental education plan, 3% of
the amount should be reserved for a National furttiecivil society for educatidf serving to
enforce its capacities.

Prioritise marginal zones or excluded areas avgidubstituting governmental responsibilities.
Recognise the role that the African Diasporaay in Europe, establishing a formal framework
for regular consultations of these African oy citizens regarding grant strategies for biialte
aid, notably in the social sectors;

Being aware of the widespread tendency among@&an countries to concentrate bilateral aid
on a limited number of African countries, it is thask of the European Commission to
coordinate these decisions. Coordination must agoie countries becoming "orphans” and
enable bilateral aid to be supplemented by Europé@dro ensure that the education sector is
always properly financed. Each country is inviteduhdertake measures in order to encourage
members of the Diaspora to invest in collectivejguts of public interests in their home
countries, including in those that are not seletwagceive official public aid.

12 « Fonds Nationaux de la Société Civile pour I'Eatian : Exposé Préliminaire », GCE, Save The CaildAction Aid,

Oxfam.
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ANNEXE 1: quelques recommandations locles

Burkina Faso

* lintensification du recrutement et la formationns@quente d’enseignants du primaire afin de
réduire le déficit en personnel et d’amélioretdex d’encadrement ;

» leffectivité du port de I'uniforme au primaire ;

» Iinstauration du transport en commun urbain désed relevant de I'éducation de base ;

* le renforcement de l'instruction civique et lesviaax manuels dans le contenu des programmes
du primaire et post-primaire ;

» linstitutionnalisation des journées d'orientaticau profit des éléves dés le primaire en

collaboration avec les différents corps de mégaistants pour susciter les vocations.

Burundi

» Accentuer les investissements en faveur de I'algtisdition des jeunes au travail (enfants
domestiques, de la rue,, réfugiés, zones sinisages situation de post-conflits,...... )

» Equiper d’écoles primaires les zones jusqu’a pitedélaissées.

Cameroun

- améliorer les conditions de travail des enseigndets zones rurales a travers la création des
cases de passage pour ces derniers

- permettre aux enseignants des zones rurales deipabtenir une partie de leur salaire a la
rentrée afin de leur permettre de s’établir daissvilages ou ils sont envoyés et de ne pas
mendier aupres des parents d’éléves

- construire plus d’écoles dans les zones ruralgervoyer plus d’enseignants qualifiés

- baisser le prix des manuels scolaires

13 Ces recommandations sont écrites pas les groupshieky locaux.



- encourager les enfants a donner leur opinion eriémat’éducation, afin d’éveiller leur
conscience et de susciter en eux I'engouementljgalucation de qualité

Guinée

La Guinée, a l'instar des autres pays d’Afriqgeetrouve confrontée a d’énormes difficultés en
matiere de I'éducation de qualité. Cela malgré dfferts consentis par le gouvernement et ses
partenaires a travers des programmes sectorietucBfon mise en ceuvre depuis 1984 (PASEL1,
PASE2, EPT).

Ces efforts ont constitué en :

- améliorer le taux de scolarisation des enfants ;

- favoriser la protection et I'éducation de la petitdance ;

- rendre I'enseignement primaire obligatoire et gtataur tous

- développer I'apprentissage et le savoir-faire asipies jeunes et des adultes ;

- réduire de 50% le taux d’analphabétisme des adultes

- atteindre la parité entre les sexes d’ici 200%égilité d’ici 2015 ;

- améliorer la qualité de I'éducation ;

Depuis 2008, le gouvernement de la République daéduour qui I'éducation est I'un des éléments
fondamentaux de la stratégie de réduction de larptia initié le Programme Sectoriel de I'Eduaatio
(PSE) dont les trois objectifs sont :

- l'accroissement de l'acces ;

- I'amélioration de la qualité et

- le renforcement de la gestion ;

Notons que le taux de scolarisation est passé @ee301990 a 80% en 2006.
Malgré ces notables réussites, des défis majestent encore a relever tant en zone urbaine qu’en
zone rurale.

Les zones urbaines absorbent les 60% des dépdimeEea a I'éducation et aussi bénéficidat’essor

de l'enseignement privé. Cependant les salles ldss&s enregistrent encore des effectifs tres
pléthoriques dans les écoles publiques (environél®ges par classe en moyenne au hiveau secondaire
dans la ville de Conakry).

La cherté de la vie dans ces zones ne permet pascmbreuses familles a revenu faible d’envoyer
leurs enfants a I'école et de les maintenir pouniieer leur cycle.

L’éducation dans les milieux ruraux quant a efieanfrontée a plusieurs difficultés notamment :
- le refus des enseignants d’étre mutés dans leged|
- l'absence d’écoles privées d’enseignement,
- la pauvreté croissante de la majorité des paopukt
- lafaiblesse des dépenses publiques au bénéficmdes rurales (32,5%).

Dans ces zones, la probabilité d'acces a I'écas enfants est de lI'ordre de 28% lorsqu'ils
appartiennent a un ménage dont le chef est anafha pauvre. C'est le cas de 80% des ménages
ruraux (diagnostic du Ministére du Plan, décemt®642. L'acces des filles a I'école subi aussi la
persistance des tabous qui réduisent le réle tariene a la procréation et aux travaux de ménage.

Dans I'ensemble, le systeme éducatif est conframtés défis dont entre autres :
» L’insuffisance d’'infrastructures adéquates ;
» Le déficit d’enseignants qualifiés ;
» Le faible moyen de déplacement approprié pourdesits de I'éducation en milieu rural ;



L’absence de motivations au niveau des enseignants;
Le nombre cruellement déficitaire d’enseignantz@mes rurales ;
Le faible niveau d’acces des éleves aux livresatugls scolaires...

Pour relever ces défis, et améliorer la qualit@ébiucation en Guinée, il est nécessaire de temirpte
des recommandations suivantes :

rendre I'éducation de base obligatoire et grafuiter tous les enfants ;

motiver et encourager les enseignants a travaiies les zones rurales ;

faciliter 'accés aux livres et manuels scolaires ;

soutenir d'avantage la formation continue des gmsgits ;

développer des infrastructures adéquates ;

sensibiliser d’avantage les autorités, les décilelar communauté internationale en
faveur de I'éducation de base de qualité pour kegsignfants,

VVVVVYY

En conclusion, la réussite de la lutte pour I'am@liion de la qualité de I'éducation au bénéficéods
les enfants dépend invariablement de la synergeflerts entre le gouvernement, les partenaires
techniques et financiers, les communautés a ladiadela communauté

Mauritanie

Renforcement des capacités des réseaux nation@Uk ¢ matiére de plaidoyer, de capacités
organisationnelles et institutionnelles et des Ng'IC

Appui aux activités de collecte de matériels scetapour les écoles en milieu rural;

Appui a la synergie entre les écoles africainesistpéennes par le jumelage et le parrainage
des éleves;

Appui a la mise en place des caravanes écoledgaguolarisation des enfants nomades;

Plaidoyer pour une mise en ceuvre effective dessdadiéducation tels que stipulés dans la
Convention des Nations Unies pour les droits addi@ (CDE) et la Convention africaine pour
les droits et bien étre de I'enfant;

Lutte concertée contre les pratiques réfractailenaeignement des enfants tel que le mariage
précoce, ainsi que le gavage des jeunes fillesg@2t et 18 ans), qui sont la cause directe de la
déperdition scolaire en Mauritanie;

Appui a I'enseignement des enfants handicapéswuaveenforcement des capacités des écoles
d'enfants handicapés;

Un accent particulier devra étre donné a la craates cantines scolaires dans les écoles des
guartiers défavorisés et en milieu rural,

Renforcement des bibliotheques scolaires au nidealécoles primaires, du college et des
lycées et en particulier les établissements desfill

Aide urgente aux écoles dans les zones sinisteles tjue la ville de Tintane qui a
completement été inondée par les torrents en AQQIT.2

Quganda

We commend the government for introducing UniveBsahary Education (UPE) which has seen
multitudes of children now enrolled in school. Hawer, this measures to 82% and therefore there is
need for other strategies to ensure that the diB#r also joins education institutions. The follogi
critical observations can contribute to the attantof the EFA goals.



. The government ought to abolish all charges in idwer form in Public Primary Education to
allow retention of child in these institutions.

. The government ought to increase on the educatimiydi so that most educational needs are
solved at all levels.

. The government should reinstate the Parents Teaéssociations, which backstopped education
institutions through their contributions to schbabgets.

. The government should discipline teachers and atis¢énuctors in the education sector who abuse
children and deny them the opportunity to study.

Républigue Centrafricaine

* Intensifier les investissements en faveur de l#asisation des orphelins.

Républigue Démocratique du Congo

Etat actuel du systéme éducatif de la RDC

De 1985 a 2005, le taux brut de scolarisation ass@ de 80% a 64% soit une chute de 26% . Une chute
lite a la forte croissance démographique, maisi austout causée par des crises multiformes : crise
economique et financiére, crise politique et segiglierres successives qui perdurent encore aissi g
les effets dévastateurs de la VIH (sida). L'ensemidés ces difficultés a eu des conséquences
désastreuses sur le systeme d’éducation en Rifamment : le désengagement financier de I'Edat, |
vétusté, les destructions et dégradations des batinret des équipements, le manque des fournitures
scolaires, la démotivation du personnel éducatifyieillissement du corps enseignant, la fuite des
cerveaux, des bouleversements sociaux et démogqragshi

Capacité a réaliser I'objectif : « Education Pour Tous (EPT) » en 2015

Face a cette situation catastrophique, commentatl'EEngolais peut-il atteindre I'objectif de
développement du millénaire « Education pour taug@L5 » auquel il a souscrit ?

Les études en cours au niveau de la Banque moneiales milliards de dollars requis pour la
satisfaction des besoins qu'implique l'atteinte cit objectif suggérent que la date de 2015 soit
repoussée a 2020 et qu’il soit défini une progrationaen plusieurs étapes comportant chacune des
objectifs limités a atteindre.

Dans cette perspective, le Gouvernement congoléiakeré en 2005 un projet intitulé « Plan d’Action
National de I'Education Pour Tous (PANEPT) », ptan détaille minutieusement les objectifs et les
secteurs concernés avec des montants chiffrésefbmjtface a ce défi, les budgets actuels detl’Eta
congolais paraissent de loin insuffisants. Seulsamcours de nombreux investissements importants
permettraient d’avancer sereinement vers I'objectif

Pour ce qui de I'objectif de la parité du genreGleuvernement congolais n’en a pas fait un objectif
séparé compte tenu de la trés faible differenceedattaux brut de scolarisation des filles et icades
garcons qui a toujours caractérisé le systeme étflenaRDC.

On peut donc conclure que I'état actuel du systédueatif de la RDC accuse de nombreuses faiblesses
surtout sur les plans des investissements et deges

Recommandations

v' Création de nouvelles infrastructures scolaires des milieux urbano- ruraux
v Création des écoles préscolaires avec un prograadaEé
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Révision considérable du budget alloué a I'éduogpiar le gouvernement

Des investissements significatifs et une rigueur géstion de I'ensemble des institutions
scolaires qui fasse échec a la corruption et aalavaise gouvernance.

Réhabilitation des infrastructures scolaires désades ;

Réorganisation du transport scolaire et distribudun repas équilibré dans les écoles ;
Augmentation du salaire des enseignants (afin tler loontre la prise en charge des enseignants
par les parents),

Formation et recyclage des enseignants;

Organisation des associations des parents.

Ré visitation du programme d’enseignement qui tiemmpte du développement de chaque
enfant et chaque communauté

Renforcement de programme d’alphabétisation dapays

Création des centres de rattrapage scolaire etbifiéhtion de quelques centres socio
professionnels qui tiennent encore malgré la ¥étus

Organisation des activités génératrices des reveouissoutenir I'éducation,

Création d’'un fonds pour I'éducation avec la ploidise de renforcer le secteur éducatif privé
Mise en place d’'un programme d’éducation spédalipour les enfants détenus dans les
prisons, les enfants des réfugiés et des enfastdewenfants de la rue
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TOGO - Petits pas (Kasai Occidental/RDC) - Petitdli@ (Belgium) - Petits Pas asbl (Belgium) - PFD
(Uganda) - Presse Jeune (Cameroun) - Racine dee&liiRéseau des Jeunes en Population et Développeme
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Xam Xam Miwa (France) - Y.R.A (Uganda) - Young M@hristian Association (Cameroun) - Youth Indigenous
for Development (Cameroun)






